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Introduction
Language, as a tool, is used by people to communicate with each other. With the 
development of globalization, more countries are paying attention to the teaching of English, 
even from as young as nursery school age. Many English learners have a high proficiency 
of English grammar, listening, speaking and writing skills. Nevertheless, they have difficulties 
in holding long conversations with native speakers. That is to say, most English learners 
are lacking communicative competence. Communicative competence requires linguistic 
knowledge as well as pragmatic knowledge. Having pragmatic proficiency plays an essential 
role in successful communication with native English speakers. In contrast, a lack of 
pragmatic competence is associated with making pragmatic failures by speakers of English 
as a Second Language（ESL）and speakers of English as a Foreign Language（EFL）
during English communication. Furthermore, it easily leads to the entire breakdown of the 
conversation. He（1988）mentions that “students with sufficient linguistic knowledge still 
make mistakes in real-life communication with foreigners.” Unlike grammar errors, 
pragmatic failures affect the interlocutors’ social relationships. By understanding the 
pragmatic failures, English learners can learn to avoid these ‘social’ pragmatic failures in 
communication.  It is essential that, in the process of teaching English, teachers should 
teach learners pragmatic knowledge, and promote learners’ awareness of pragmatic failures. 
Through this teaching, by improving their pragmatic proficiency, the learners will be able 
to communicate using the target language more successfully and avoid misunderstandings 
within spoken utterances.
Therefore, this paper aims to study various pragmatic failures committed by Chinese 
English learners when they use English to communicate with native English speakers. This 
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study will investigate these pragmatic failures through questionnaires. An analysis of the 
data will be made using the method of case studies. Ultimately, by analyzing the cases of 
pragmatic failures committed by English learners in China, this paper discusses the reasons 
for pragmatic failures and provides pedagogies for improving English learners' pragmatic 
competence.
Literature Review
1. The Necessity of Raising the Awareness of Pragmatic Failures
The purpose of learning a language is communication. ESL and EFL learners with 
sufficient grammatical knowledge still have difficulties in making conversation with other 
people, in particular with native speakers.
Thomas（1983）classifies two components of linguistic competence; these consist of 
grammatical competence and pragmatic competence. The lack of pragmatic competence 
can cause pragmatic failures. In addition, Blum-Kulka and Olhstain（1986）denote these 
pragmatic failures might lead to negative social implications, which means that pragmatic 
failures create a high possibility of affecting the relationships of the interlocutors. These 
failures could lead to some social problems in certain cases. Therefore, learning to avoid 
pragmatic failures is extremely important for ESL or EFL learners.
2. Pragmatic Failure
Thomas（1983）refers to pragmatic failure from the viewpoint of Applied Linguistics. 
She presents the definition of pragmatic failure as “the inability of interlocutor to understand 
what is meant by what is said” in the utterance. Thus, whether the intention of speakers 
and listeners is properly transferred through language has a decisive role in the meaning-
making of the conversation. In contrast to grammar errors, it is not easy to find pragmatic 
failures due to the changeable characteristics within various domains. This is true regardless 
of whether the speakers are native speakers（NS）or non-native speakers（NNS）. One of 
these changeable characteristics is culture. Culture is a major factor that causes pragmatic 
failures.
Kasper（1996）studies ‘pragmatic failure’ from the interlanguage pragmatic 
perspective. She observes that pragmatic failure is “close to miscommunication, 
misunderstanding, communicative breakdown, negative transfer, and divergence.” It also 
occurs in the process of transferring actions from one language to the target language 
when language learners make conversation.
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3. Composition of Pragmatic Failure
Thomas（1983）classifies two parts of pragmatic failure as ‘pragmalinguistic failure’ 
and ‘sociopragmatic failure’. As Thomas（1983）points out that ‘pragmalinguistic failure’ is 
“simply a question of conventional usage which can be taught quite straightforwardly as 
part of grammar.” On the other hand, ‘sociopragmatic failure’ involves “speakers' system of 
beliefs.” Therefore, she states that sociopragmatic failure is more serious than 
‘pragmalinguistic failure’.
Pragmalinguistic failure. Pragmalinguistic failure occurs when the structure of the 
target language made by language learners is different from that which is made by native 
speakers. As Homes & Brown state（1987）, pragmalinguistic failure is that of “a 
misunderstanding of the intended illocutionary, or pragmatic, force of utterance”. Illocutionary 
force referred here is that of the utterance force. It denotes verbal or nonverbal information 
related to their listeners. This force is what speakers want to convey to listeners. For 
example, “It is hot in this room”, it is clear that the speaker says the temperature is high in 
this room by using a declarative sentence. However, the illocutionary force is that the 
speaker intends to express the meaning of asking the listeners to turn on the air conditioner 
instead. In the example above, if the listener does not turn on the conditioner, it means that 
the listener does not understand the intention of the speaker. Under these circumstances, 
pragmalinguistic failure occurs because of an incorrect use of illocutionary force.
As Nikula（1996）says, pragmatic force modifiers（PFMs）is a linguistic device which 
can “strengthen or weaken the force of expressed propositions”. Obviously, with this 
impetus, the transferred speech-acts can take place in the correct structure of the target 
language leading to a good utterance being produced. In contrast, with resistance, the 
target language will be transferred in an inappropriate way leading to pragmatic failure at 
the same time. According to Thomas（1983）, ‘pragmalinguistic failure’ includes failures at 
the phonological level, lexical level and grammatical level.
This paper selected an assortment of examples from the research of phonological level 
by Thomas（1983）. Chinese is a tone language while English is an intonation language. 
Therefore, many Chinese people speak English in a falling tone. Sometimes, the falling tone 
leads to listeners misunderstanding what Chinese people mean when they speak English. 
Thomas（1983）provides the following example:
A Chinese person wants to make sure whether person B is Mr. Smith.
A: Excuse me, aren't you Mr. Smith?
B: No, I am not.
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A: I thought you were.
B: I am not.
In this conversation, person A used a falling tone to explain that he mistook person B 
for being Mr. Smith. However, the falling tone may annoy person B.
Another aspect is stress. Different stress of words can lead to various meanings in a 
sentence. It is likely that native speakers can distinguish the intention of other native 
speakers from the changeable stress of words in the utterance due to understanding culture 
nuance. Thomas（1983）provides the following example:
a. She is still a baby doctor.
b. She is still a baby doctor.
The former emphasizes that she is a pediatrician. On the other hand, the latter 
emphasizes that she is an inexperienced doctor. Therefore, different positions of the word 
stress may lead to different meanings of the utterance. In addition, it is difficult for English 
language learners to pronounce the target language correctly due to the interference of 
their native language. Hence, to a certain extent, this leads to pragmatic failure.
Here is an example of pragmalinguistic failure. When a Chinese person asked an 
American for directions.
C: Would you tell me how to get to the nearest bus stop?
A: Go along this street, and you will see the APAN Hotel.
C: What? What hotel?
In this conversation, the Chinese person did not understand the meaning of the word 
APAN .Thus, this speaker asked the American by using the translation for the word ‘what’ 
in Chinese which is said 什么. To the Chinese English speaker, this word just meant that 
the person did not understand the meaning and asked the speaker to repeat the hotel’s 
name. It is frequently used to request a repetition, and is acceptable in the majority of 
occasions in China. However, it seems rude to say what for Americans. It seems like the 
Chinese speaker may be angry when they say what. The relationship between the speakers 
could easily breakdown in this case. Due to the speakers who are having different native 
languages, cultural attitude is shown in the conversation, especially in the interaction when 
the speaker uses a direct translation from Chinese to English. If this speaker knows these 
differences of routine use of English language, he or she could transfer correctly between 
languages.
Sociopramatic failure. Sociopragmatic failure occurs when speakers from different 
backgrounds and of various cultures attempt to communicate with other speakers. Cultural 
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customs as well as social behaviors are also sources of sociopragmatic failures. Different 
cultures inhabit different domains which contain stable cultural community norms and 
formulas. Thomas（1983）states that sociopragmatic failure is much more difficult to 
overcome by language learners due to their different social beliefs and cultures. An example 
below expresses these sociopragmatic failures for Chinese English learners. Different 
cultures could lead to English learners making some mistakes that could affect the 
relationships between native English speakers and English language learners.
An American woman invited her Chinese friend to have dinner at her house. The 
Chinese friend had a great time at her friend’s house and when preparing to leave, she said: 
“I am sorry to cause you so much trouble today”. After hearing this, the American responded 
with confusion. The reason was that the American didn’t think that it was trouble for her 
friend to visit her house. That is to say, she didn't know why her Chinese friend said the 
above. In Chinese, this expression is just a polite speech act which can express gratitude. 
In other words, it means “Thank you so much for inviting me.” However, with different 
backgrounds of cultures, due to different ways of expressing gratitude, the results above in 
sociopragmatics are failures. A similar example exists when American people say “Let’s 
have lunch together some time” at the closing of conversation. People from some countries 
may think that it is a real invitation. However, it is just a polite way to close the conversation 
and it is not a real invitation. Nonetheless, this makes them feel disappointed by the sincerity 
of American people because there is no real lunch invitation in the end. Instead, it is just a 
meaning of wrapping up the conversation without any real promise. Chinese people have a 
habit of using this sentence to close up the conversation as well. Crystal（1998）says, 
sociopragmatic research is the study of the backgrounds of social factors such as age, 
distance, relationship, power and so forth. These factors affect people when they use 
different forms of utterances.
Another sociopragmatic failure occurs in cultural taboos. Taboos are social actions 
which are considered to be immoral or irregular behavior in the community. Normally, 
every community has their own particular taboos. In other words, it is unacceptable to 
behave in certain ways that are seen as cultural taboos in different cultures. English native 
speakers pay more attention in keeping their private personal lives/information private. In 
English speaking countries, it is impolite to ask questions about a women’s marital status, 
her age, her occupation, etc., because these are cultural taboos. It is unacceptable to write 
in red to write your name or notes because these actions are recognized as a sign of 
impoliteness to your interlocutors, especially people who are older than you in China. It is 
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a bad manner to enter a Japanese house wearing shoes because shoes are considered as 
dirty. This is a Japanese cultural custom.
All in all, Kasper（1992）defines that comprehension proficiency and pragmatic abilities 
are two important factors that affect pragmatic transfers for L2 learners from his research 
of interlanguage pragmatics. In the process of transferring L1 to L2, speakers should 
seriously consider the culture of the target language as well as avoiding both pragmalinguistic 
failures and sociopragmatic failures. Then, EFL learners can have positive conversations 
and keep good relationships with native English speakers.
Methodology
1. Subject
The questionnaire was distributed randomly to Chinese participants from different 
backgrounds. There was a total of 90 participants（21 males and 69 females）. The minimum 
age was 18 and the maximum age was 38.  Almost 66% were in their 20s’. There were 81 
participants that had studied English for over 10 years. 48 subjects gained English majors 
when they studied at university. The participants came from various places in China, 
among which 48.89% were from the Shandong province, 21.11% were from the Guangdong 
province, 16.67% were Chinese nationals living overseas and 13.33% others. The places 
referred above were the locations in which these participants are living now. An application 
called Wen Juan Xing was used to collect data automatically.
2. Method
A questionnaire was the main method for collecting data for this paper. This 
questionnaire aimed to find some cases of pragmatic failures occurring in Chinese English 
learners’ English. There were two parts to this questionnaire. Part one refers to the general 
personal information of the respondents. Part two consists of 8 situational conversations. 
This questionnaire was cited in Pragmatic Failure in Iraqi EFL Context written by Prof. 
Fareed & Prof. Ahmed & DR. Salman（2014）. In their questionnaires, they list 20 situations 
of speech acts, which related to pragmaliguistic failures and sociolinguistic failures. From 
these, 8 situations were chosen for the samples of this investigation. The format of the 
questionnaire consisted of multiple-choice questions to make it easier for the respondent to 
complete the survey, especially for those respondents who did not study English as their 
majors. In addition, this questionnaire increased the quantity of data that was collected 
from participants.
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3. Procedure
The questionnaire was designed on the internet and distributed to the respondents by 
a Chinese application which created a link and shared the link to the respondents directly 
via the internet. In addition, the respondents could answer the questionnaire at any time. 
Before the questionnaires were distributed, the respondents were told to complete the 
questionnaire using their first thought/reaction, and not to spend too much time answering 
the questionnaire. Also, they were allowed to look up unfamiliar words in the dictionary. 
The respondents were informed clearly that the intention of the questionnaire was to find 
pragmatic failures and test their pragmatic proficiency. They were required to choose the 
most appropriate answer in each situation. After completing the questionnaire, statistical 
data was gathered and analyzed by the application. In addition, after this, each question 
situation was analyzed by the author in detail.
4. Analysis of the Questionnaire-Results and Discussion
Overall, by analyzing the questionnaires, the subjects performed well in Situation 2.
Regarding situation 2:
Situation 2: You are at an English colleague's house. He invites you to drink something:
Colleague: Tea or Coffee?
About 94.44% of the participants chose （d）Tea, please. This is an invitation of 
drinking which shows participants’ politeness to their hosts.
Regarding situation 5:
Situation5: You are studying at Cambridge University and in the meantime staying in a 
flat. You are having the following chat with your English flatmate: 
FLATMATE: I've got some sandwiches ready for you here. I hope it'll be enough.
Over 86.67% of the participants chose （b）Oh, how nice of you! Thanks a lot. This was 
a compliment to the speaker who gave the utterance I've got some sandwiches ready for you 
here. I hope it'll be enough.
Regarding situation 4:
Situation 4: You are studying in a flat at Cambridge. You are having the following chat 
with your flatmate: 
FLATMATE: I’ve ordered a lot of food and paid a lot of money, but I can not eat it up.
Over 80% of the participants in the situation 4 chose （c）I'd love to share it with you. 
This was the response to the request of I’ve ordered a lot of food and paid a lot of money, 
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but I cannot eat it up. This correct answer rate was high as well. Thus, there was no 
evidence of pragmatic failure in these 3 situations.
Table 1 shows the result of situation 1 as below:
Situation 1: The drug stores in your town are usually open on Sundays. An English visitor 
doesn't know that, so he asks you: 
Visitor:  Are the drug stores open on Sunday?
Over 62.22% of the participants chose （d）Yes, to response to the speaker’s utterance 
Are the drug stores open on Sunday? However, 28.89% of participants chose （b）Yes, of 
course, as a response. When comparing these two answers, the result was found that d was 
more similar to the custom of native English speakers. This was because “of course” in the 
option could make the listener fell slightly foolish for not knowing the answer to such an 
easy question. Nevertheless, it is usual that some stores are closed on Sunday in Christian 
countries. Thus, d was the most appropriate answer as considering to avoid the pragmatic 
failures.
Table 1 Participants’ Responses to Situation 1
The results of situation 3 are shown in Table 2 as below:
Situation 3: You are at a friend's house（who is a native English speaker）. There, you 
have seen a vase which, you think, is very beautiful. After expressing your admiration of the 
vase you ask:
YOU: Look! What a beautiful vase you’ve got here. 
FRIEND: I got it last week. And it was made in China. 
YOU: The design is marvelous. And the shape, too
 
Table 1 Participants’ Responses to Situation 1 
Option Number Percentage 
(a) Of course. 6                                                                   6.67% 
(b) Yes, of course. 26                                                                      28.89% 
(c) What a question! 2                                                                      2.22% 
(d) Yes. 56                                                                     62.22% 
Total number of participants 90  
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Friend: Oh, I bought it at the China Exhibition. It's not expensive. But I don't know if the 
exhibition is still on.
About 22.22% of the participants chose（a）How much did you pay for it? after giving 
compliments. For most native English speakers, it is unacceptable to ask the price which is 
personal information as well as cultural taboo. As it is shown in Table 2, 64.4% of participants 
chose the right answer （c）I wonder whether I can get one like it.  C was also the most 
appropriate transition sentence in this context.
Table 2 Participants’ Responses to Situation 3
Table 3 shows the result of situation 6.
Situation 6: In a lecture, you could not get what your teacher has explained and want him 
to repeat:
75.56% of the participants chose “a” and 13.33% of the participants chose “d”. Due to a 
consideration of the politeness principle and the influence of English culture, English 
learners learn to use I beg your pardon. when they learn English first. This is one way to 
make the speaker repeat what he/she said. Thus this is why 75.56% of the participants 
chose “a”. However, there is not a clear reason as to why this option is the best. Even for 
native English speakers, some of them may think this response is old-fashioned. For young 
native English speakers, they will say（d）Again, sir. more frequently and more naturally 
than the other options. Although the listener is a teacher, it is not impolite but an expression 
which could show a closer relationship between the student and the teacher. Additionally, 
whether choosing “a” or “d” depends on the background of the listener such as the character 
of the listeners including social status, and the relationships between people, and even the 
types of English they study like American English or British English etc.
 
Table 2 Participants’ Responses to Situation 3 
Option Number Percentage 
(a) How much did you pay 
for it? 20 
 
                                              22.22% 
(b) I wish I had it. 12                                               13.33% 
(c) I wonder whether I can
get one like it. 58 
 
                                             64.44% 
(d) Give it to me. Why 
don’t you? 0 
 
                                       0% 
Total number of participants 90  
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Table 3 Participants’ Responses to Situation 6
Table 4 shows the data of situation 7 on which someone is inviting a friend to their flat.
Situation 7: You are in Britain and want to invite a new English friend to your flat: 
As shown in Table 4, 72.22% of the participants chose “d” as the answer. However, for 
native speakers, most people use “a” to invite a friend. Many native English speakers think 
that it is too formal to use “d”, because this is a casual invitation. In addition, some native 
English speakers think this is not necessary to explain that they will offer hospitality as in 
“b”.
Table 4 Participants’ Responses to Situation 7
Table 5 shows the result of situation 8.
Situation 8: While in London, you want to take a taxi to the airport to catch your flight. 
What would you say to the taxi-driver? 
 
Table 3 Participants’ Responses to Situation 6 
Option Number Percentage 
(a) I beg your pardon. 68                                                               75.56% 
(b) I couldn't understand
you. 4 
 
                                                            4.44% 
(c) Repeat it, please. 6                                                              6.67% 
(d) Again, sir. 12                                                                13.33% 
Total number of participants 90  
 
  
 
Table 4 Participants’ Responses to Situation 7 
Option Number Percentage 
(a) Why don't you visit 
me? 2 
 
                                                                   2.22% 
(b) Come to my place and
I ’ ll show you some
hospitality. 
16  
                                                                    17.78% 
(c) Visit me someday and
you'll enjoy it. 7 
 
                                                                   7.78% 
(d) I'll be very happy to
receive you at my flat. 65 
 
                                                                    72.22% 
Total number of participants 90  
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About 41.11% of the participants chose “d” to make a request to the taxi driver. 23.33% 
of the participants chose “c” which is a direct transfer of L1（Chinese）to L2（English）. In 
addition, Chinese people often give reasons for their requests. In native English speaking 
countries, this would sound rather rude. However, in Chinese, answer “c” is not considered 
to be rude. 41.11% of the participants chose “d” considering the politeness principle of the 
answer. However, this expression could be considered too formal and not appropriate in 
this context, because this is the taxi driver’s job. Over politeness could lead to the taxi 
driver feeling uncomfortable sometimes. Only 30% of the participants chose the most 
appropriate answer which was similar to that of native speakers “Airport, please.”  This 
expression is simple, direct, and natural without being rude.
Table 5 Participants’ Responses to Situation 8
The Reason Why Pragmatic Failures Occur
1. Different Cultures
As Thomas（1983）points out, cultural diversity is expressed in different thoughts, 
social rules, values, beliefs, and religions in different domains. When communicating with 
other interlocutors, especially in cross-culture communication, it is inevitable that there will 
be barriers to communication. The diversity of cultures ultimately leads to pragmatic 
failures. Though growing up in different social backgrounds and environments, people have 
built solid social concepts and social conventions. Hence, on the occasion of making pragmatic 
failures, interlocutors realize that it is difficult to adapt to the cultures of the target languages. 
These pragmatic failures could result in unacceptable behaviors which are connected to the 
target languages.
 
 
Table 5 Participants’ Responses to Situation 8 
Option Number Percentage 
(a) I wonder whether you 
can take me to the airport. 5 
 
                                                                    5.56% 
(b) Airport, please. 27                                                                   30% 
(c) Airport. I'm in a hurry! 21                                                                       23.33% 
(d) Would you please take 
me to the airport? 37 
 
                                                                     41.11% 
Total number of participants 90  
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Different cultures have different norms, and people in different communities have their 
own social rules and principles. Furthermore, various behaviors are derived from different 
contexts. Hall and Hall（1987）states that cultures vary from scales in virtue of different 
context which consist of high context（HC）and low context（LC）communication. They 
define HC communication as implicit information that is transferred by the language. That 
is to say, people from HC communication cultures transfer information indirectly and 
sometimes read between the lines. On the other hand, LC communication has more explicit 
information that is transferred. In other words, LC Communication style transfers information 
in a direct way. Taking this definition into consideration, Chinese communication belongs in 
HC communication which is known for having the custom of modesty, face（mian zi）, 
interdependent, harmony. Keeping face is having others thinking highly of you, the 
impression that someone has of you, and giving respect to others especially in social 
situations.  In contrast, English speaking countries is LC communication as because they 
must express everything in words clearly and logically to avoid misunderstandings. This is 
the reason why they interact with each other directly. These two opposite communication 
styles lead to different attitudes when making utterances and pragmatic failures can easily 
occur between HC and LC communication styles. In addition, it could affect their relationships 
when communicating.
HC communication style has the characteristic of integral consciousness, in contrast, 
LC communication style has the characteristic of self-centered consciousness. This is the 
reason why Chinese people tend to follow the idea of community to which they are 
attributed. Oppositely, American people have more independent opinions which can be 
transferred directly if their thoughts are different from others. Therefore, in the interaction 
between such different cultures, it is unavoidable to have opposite opinions. Under these 
circumstances, native English speakers and Chinese will totally have different pedagogies 
when communicating. Ultimately, both speakers and listeners in the conversation would be 
misunderstood by their partners leading to the pragmatic failures.
2. Errors in the Process of Transferring L1 to L2
Li（2011）regards that native language has a great interference for English learners 
to learn their target language. Negative transfers are derived from their native language 
and culture.  Culture is one of the main factors that leads to pragmatic failures. Besides, 
when interlocutors encounter various barriers of different cultures, they will try to find a 
method to solve the problems. However, what they should do is transfer their native 
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language to the target language to express directly what they mean. This is called language 
transfer which includes positive transfer（a correct transfer）and negative transfer. 
Undoubtedly, correct transfer promotes the interaction to advance smoothly. On the other 
hand, the form of norms in the L1 are vastly different from what the learners learn in L2. 
This is called negative transfer which can easily lead to pragmatic failures. As it is referred 
above, pragmatic failures include pragmalinguistic failures and sociopragmatic failures. 
Negative transfer occurs in either pragmalinguistic failure or sociopragmatic failure. 
Therefore, these negative transfers result in pragmatic failures. How can L2 learners avoid 
these negative transfers? The basic reason of negative transfer is lack of pragmatic 
knowledge. Having pragmatic knowledge could avoid these transfers. However, for Chinese 
English learners, the common and the most important way to obtain pragmatic knowledge 
is English education at school. According to Shen（2013）, it is important to develop learners’ 
pragmatic abilities in their EFL classes in China. Hence, there is a great need to draw 
attention to English pragmatic education.
3. Lack of Pragmatic Knowledge
As it is referred above, to help English learners avoid negative transfers, learners 
should learn much more pragmatic knowledge and develop their pragmatic proficiency in 
their EFL classes. Currently, the input of pragmatic knowledge is insufficient. Therefore, 
the recent situation in Chinese English education needs to be improved in China. Because, 
textbooks which learners use are lacking in pragmatic knowledge. As referred by Fernández 
Amaya（2008）, pragmatic competence is ignored by textbook writers. Thus, it is difficult 
for EFL teachers to pay attention in cultivating learners’ pragmatic competence. On the 
other hand, Edwards and Csizér（2004）indicate that related materials and speech acts are 
dissimilitude from those in the real world. This defect leads EFL learners to make pragmatic 
failures in real conversations with native English speakers. Regarding this point, it is also 
hard to create a learning environment that is similar to the real world. That is to say, 
students do not have much opportunity to have conversations with native English speakers 
outside school. This lack of natural communication results in students having trouble 
understanding what native English people are saying when they communicate with them 
in English. Ultimately, they will have misunderstandings with native English speakers, 
especially if they use colloquial words or phrases.
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Teaching Pedagogy
Through analyzing the reason why pragmatic failures occur in EFL learners, it becomes 
clear that it is necessary to find an effective teaching pedagogy to solve this problem. This 
could reduce EFL learners’ pragmatic failures in their target language. By avoiding 
pragmatic failures, interlocutors can have a successful conversation with speakers who are 
learning the target language. Fernández Amaya（2011）puts forward an idea that English 
teachers should create a speaking atmosphere inside EFL classes for English learners to 
use the target language appropriately. In addition, as Kasper（1997）points out that 
teachers should give more instruction to students to help them acquire pragmatic knowledge. 
For this reason, teachers should focus more on pragmatic knowledge rather than linguistic 
knowledge. As time passes, they can cultivate learners’ pragmatic competence step by step. 
Most importantly, teachers should guide students correctly in their cognition of pragmatic 
failures.
a. Teaching Pragmatic Failures in Language Learning Classes
Pragmatic failures include pragmalinguistic failure and sociopragmatic failure. It is 
easy for teachers to teach pragmalinguistic failure in the classroom. In past and current 
research, there have been many papers published about pragmatic failures. Hence, teachers 
need to choose appropriate cases that often occur in the students’ daily lives. This input of 
pragmalinguistic failure can help students to acknowledge it and build up their pragmatic 
awareness. Furthermore, in real life situations, they can try to avoid these pragmalinguistic 
failures as well. On the other hand, teaching sociopragmatic knowledge is a little harder 
than teaching pragmaliguistic knowledge. This is because sociolinguistic pragmatic 
knowledge is affected by different social relationships, belifes, attitudes, distance, cultures 
and so forth. In this teaching process, it is essential that students must pay attention to 
culture. Learning about different cultures for English learners is important so that they can 
avoid misunderstandings with native English speakers.
b. English Textbooks Regarding Pragmatic Knowledge
Considering the problem of textbooks used in EFL classes, it is necessary to change 
them to a new material that will provide sufficient pragmatic knowledge. Edwards and 
Csizér（2004）suggest that it is important to supply textbooks with sufficient pragmatic 
knowledge. Due to this, it is important to have a close connection with the Education 
Department of China which has the power to make decisions regarding the changing of 
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textbooks for EFL education. It is essential that EFL educators work together to change to 
textbooks which can teach pragmatic knowledge. However, it is extremely difficult to 
persuade the Education Department of China to change teaching techniques and materials.
According to Bardovi - Harlig & Mahan -Taylor（2003）, “The teaching of pragmatics 
aims to facilitate the learners’ ability to find socially appropriate language for the situations 
they encounter”（pp. 37）. Hence, teachers should create an environment that simulates 
reality by doing activities such as role plays and watching movies to help students build 
their pragmatic awareness.
The Limitation of This Study
Through analyzing the data in the questionnaires, there are several shortcomings of 
the questionnaires that should be further improved. Firstly, the sample question cited from 
Pragmatic Failure in Iraqi EFL Context is not native English, because of few studies for 
native speakers. The number of the participants is only 90, which is insufficient for research 
to collect quantitative data to investigate pragmatic failures in Chinese English learners. 
Furthermore, the questionnaire is randomly distributed to the participants. Therefore, the 
data has less persuasive power for readers. In addition, the participants are from different 
locations and because of various cultural backgrounds; this is an additional factor in the 
diversity of pragmatic failures. Considering the method of questionnaire, the environment 
and atmosphere could have become another factor that could have affected their answers. 
Questionnaires completed through the internet have uncontrollable conditions. Unlike in a 
classroom questionnaire, everyone is under the same condition and environment. Secondly, 
the number of sample questions in the questionnaire is rather low. The pragmatic failures 
from 8 situations cannot represent pragmatic failures in all speech acts of Chinese English 
learners.
Therefore, in future studies, it would be better to narrow down the range of participants 
by choosing similar communities which would be easier to find pragmatic failure 
characteristics. Furthermore, by collecting data face to face by completing questionnaire in 
the classroom would be better as the participants are in a controlled condition and 
environment. Finally, more samples of speech acts should be added to the questionnaire in 
order to find more general pragmatic failures committed by Chinese English learners.
Conclusion
The aim of this study was to find the pragmatic failures in Chinese English learners 
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when they learn English as a target language. By analyzing the data of 90 participants’ 
questionnaires, this study uncovered that it is unavoidable for English learners to commit 
pragmatic failures when they communicate with native English speakers. Using the method 
of questionnaire, the reasons why English learners commit these pragmatic failures were 
explained in this paper. The three important factors that cause pragmatic failures for 
Chinese English learners are 1）differences in cultures, 2）errors in the process of 
transferring L1 to L2, and 3）lack of pragmatic knowledge. To avoid pragmatic failures, 
there is a pedagogy mentioned in this paper, which explains how to teach pragmatic 
knowledge in English classes. Changing the textbooks that are related to pragmatic 
knowledge is required.
Bachman（1990）argues that communication competence consists of grammatical 
competence, discourse competence and pragmatic competence. Therefore, apart from 
grammatical competence, pragmatic proficiency should play an important part in cultivating 
ESL or EFL learner’s communication abilities. However, to improve English learners' 
pragmatic competence, they should have the knowledge of pragmatic rules in different 
domains and have pragmatic awareness to avoid the misunderstanding of native English 
speakers in relation to pragmatic failures.
Most importantly, most English teachers have not allotted enough attention in teaching 
pragmatic knowledge during the process of teaching English. Nevertheless, learning to 
avoid pragmatic failures for ESL or EFL learners is particular important. Hence, English 
teachers should not neglect the development of English learners' pragmatic proficiency. 
They should put effort into teaching pragmatic principles and pointing out various pragmatic 
failures when they occur in their utterances.
In conclusion, due to some limitations of the questionnaire, shortcomings should be 
improved in future studies. In addition, more cases need to be analyzed in the study of 
interlanguage pragmatics, which focuses on how to teach pragmatic knowledge to ESL and 
EFL learners. The next stage is to find and create more effective teaching pragmatic 
pedagogies in a future study.
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Appendix
Situation 1: The drug stores in your town are usually open on Sundays. An English visitor 
doesn't know that, so he asks you:
Visitor:  Are the drug stores open on Sunday?
YOU:
（a）Of course.
（b）Yes, of course.
（c）What a question!
（d）Yes.
Situation 2: You are at an English colleague's house. He invites you to drink something:
Colleague: Tea or Coffee?
YOU:
（a）No trouble, please.
（b）No, please.
（c）Yes, please.
（d）Tea, please.
Situation 3: You are at a friend's house（who is a native English speaker）. There, you have 
seen a vase which, you think, is very beautiful. After expressing your admiration of the 
vase you ask:
YOU: Look! What a beautiful vase you’ve got here.
FRIEND: I got it last week. And it was made in China.
YOU: The design is marvelous. And the shape, too
.................................................                      
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Friend: Oh, I bought it at the China Exhibition. It's not expensive. But I don't
Know if the exhibition is still on.
（a）How much did you pay for it?
（b）I wish I had it.
（c）I wonder whether I can get one like it.
（d）Give it to me. Why don’t you?
Situation 4: You are studying in a flat at Cambridge. You are having the following chat with 
your flatmate:
FLATMATE: I’ve ordered a lot of food and paid a lot of money, but I can not eat it up.
YOU:
（a）You’ve wasted your money, don't you think so?
（b）I won’t do such a thing.
（c）I'd love to share it with you.
（d）I don't know. But I think you should throw it out.
Situation 5: You are studying in Cambridge University and in the meantime staying in a 
flat. You are having the following chat with your English flatmate:
FLATMATE: I've got some sandwiches ready for you here. I hope it'll be enough.
YOU:
（a）Yes, of course it will be enough.
（b）Oh, how nice of you! Thanks a lot.
（c）Thank you.
（d）Thanks but I don't feel hungry right now.
Situation 6: In a lecture, you could not get what your teacher has explained and want him 
to repeat:
YOU
（a）I beg your pardon.
（b）I couldn't understand you.
（c）Repeat it, please.
（d）Again, sir.
Situation 7: You are in Britain and want to invite a new English friend to your flat:
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YOU:
（a）Why don't you visit me?
（b）Come to my place and I’ll show you some hospitality.
（c）Visit me someday and you'll enjoy it.
（d）I'll be very happy to receive you at my flat
Situation 8: While in London, you want to take a taxi to the airport to catch your flight. 
What would you say to the taxi-driver?
YOU:
（a）I wonder whether you can take me to the airport.
（b）Airport, please.
（c）Airport. I'm in a hurry!
（d）Would you please take me to the airport?
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近年、グローバル化になりつつ、英語は国々の中で小学校から重視されている。英語学習
者に英語4技能のほか、コミュニケーション能力も目指さなければならない。発話行為を行
う際の語用論的能力は人々の社会交際の中で重視するべきだ。主に語用論的知識語用論的な
視点は語学指導や語学学習においてますます必要なことは明らかである。英語学習者はこの
目標を実現するため、語用論の学習は語用論知識だけでなく、社会現象や文化なども密接な
関係がある。第二言語習得研究における第二言語また外国語として習得する形式である。英
語は中国人英語学習者にとって、外国語であり、語用論的な気配りを意識した発話練習が重
要となる。
Thomas（1983）によると、言語的過失と語用論的過失は言語学習者にとって二種類言語
のエラーが存在している。言語的過失は文法や単語のミスをしたため、自分の意図は相手に
うまく伝えなかった。一方、語用論的過失は社会や所属のコミュニティーそれぞれ文化の相
異のため、自分の意図を相手に誤解で、コミュニケーションが取れなかった。学習者は英語
母語話者とコミュニケーションするとき、語用論的過失で相手に誤解を与える。さらに人間
関係の築くことも影響が明らかになった。
本稿では中国人英語学習者語用論的過失に関する研究を紹介する。アンケート調査の結果
により、英語学習者語用論的過失の原因を分析し、以下の要素になる。1、異文化。言語が
異なればその背景にある文化的価値観の違い。2、母国語の干渉によるエラー。英語語用論
的知識不足で、母語から目標言語まで転移過程の中で発話に際して多くの誤りを産出する。
3、英語の教科書は英語語用論知識の関連は少ない、英語教師は語用論の知識を活用してな
い。
そして最後にこれらを行わないように、英語教育の中で語用論的知識特に英語使用際の語
用論的過失を避ける方法や語用論の適切な運用法を教えるべきである。たとえ、英語授業で
コミュニケーション上の誤解につながる「語用論的気付き」を重要視し、目標言語の規範に
完全に合う方法ともに相手に不快な気持ちさせることなく会話の目的として達成方法を教え
中国人英語学習者語用論的過失の考察
文学研究科英語コミュニケーション専攻博士後期課程3年
宋　　璐璐
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る。教科書は語用論知識を載せ、自然な会話の中で様々な発話行為としての素材を作るべき
ことである。そして、語用論的能力とコミュニケーションを上達させるようになる。今後中
間言語語用論を研究し、学習者に異文化の壁を越え誤解やミスコニュニケーションを避ける
ため役にたつ方法を研究する。
